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Purpose

This template will aid LEAs in the development of a program plan as required by EC
Section 46120(b)(2). In this program plan, LEAs will describe program activities that
support the whole child and students’ Social and Emotional Learning (SEL) and
development.

Definitions

“Expanded learning’:

Expanded Learning refers to before school, after school, summer, or intersession learning
programs that focus on developing the academic, social, emotional, and physical needs
and interests of pupils through hands-on, engaging learning experiences. It is the intent of
the Legislature that expanded learning programs are pupil-centered, results driven, include
community partners, and complement, but do not replicate, learning activities in the regular
school day and school year. (See [EC Section 8482.1(a).])

“Expanded Learning Opportunities”:

Expanded Learning Opportunities has the same meaning as “expanded learning” as
defined in EC Section 8482.1. “Expanded learning opportunities” does not mean an
extension of instructional time, but rather, opportunities to engage pupils in enrichment,
play, nutrition, and other developmentally appropriate activities. (See [EC Section
46120(g)(1)]).

Expanded Learning is currently funded through After School Education and Safety
(ASES), 21st Century Community Learning Center (CCLC), and ELO-P.

Educational Element:

An educational enrichment element may include, but need not be limited to, fine arts,
career technical education, recreation, physical fithess, and prevention activities. Activities
may also include hiring literacy coaches, high-dosage tutors, school counselors, and
instructional day teachers and aides to assist pupils as part of the local educational
agency’s program enrichment activities. (See [EC Section 46120(d)(3)])

Enrichment Element:

These opportunities may include arts, career technical education, recreation,
technology, and more. The United States government has provided examples of tools
and resources that can support positive youth development. Those tools and

resources can be found at https://youth.gov/youth-topics/positive-youth-development.
Off-Site Locations:

Off-Site or Non-LEA Sites include a physical location other than a school campus or other
facility associated and operated by the LEA.


https://youth.gov/youth-topics/positive-youth-development

Plan Instructions

Development/Review of the Plan

Collaborating with Partners

LEAs are encouraged to work collaboratively with partners and staff to develop
and review the program plan. The LEA is responsible for the plan and the
oversight of any community partners or subcontractors. The LEA should include
partners in the development and review of the plan.

Quality Programs

The Expanded Learning Division adopted the Quality Standards for Expanded
Learning in California and introduced requirements for Continuous Quality
Improvement (CQI) to help programs reflect on program goals, program content,
and outcome measures. Additionally, to be intentional about program management
practices and activities delivered to students, LEAs should download and reference
the Quality Standards to provide ongoing improvements to the program. You can
find information about the Quality Standards on the California Department of
Education Quality Standards and CQIl web page at
https://www.cde.ca.gov/ls/ex/qualstandcqi.asp

Completing the Program Plan

To create the program plan, provide a narrative description in response to all of the
prompts listed under each Quality Standard (Program Goal) and General Question
below. The LEA may customize and include additional prompts, such as describing
SEL activities or refining the plan.

In addition to the narrative response, include tables, charts, or other visual
representations that contribute to the understanding of the ELO-P. As needed,
include attachments as addenda to further illustrate and respond to the prompts.

Due Date, Approval, and Posting of the Plan

Program Plan Due Dates

All LEAs currently operating an ELO-P should have a Program Plan in place. See
below for requirements for revising. It is the CDE's guidance that LEAs who receive
ELO-P Funding for the first time must adopt a program plan within six months of the
first apportionment of funding. The CDE may issue guidance on the development of
a program plan (See [EC Section 46120(b)(C)(2)]).

Approving and Posting Program Plans

It is the CDE’s guidance that this Program Plan needs to be approved by the LEA’s
Governing Board in a public meeting and publicly posted on the LEA's website within
30 days of approval.


https://www.cde.ca.gov/ls/ex/qualstandcqi.asp

Revisions/Changes

Reviewing and Revising Program Plans

The LEA is responsible for creating, reviewing, and updating the program plan every
three years in accordance with EC Section 8482.3(g)(1). The program plan template
guide is considered a living document that is periodically reviewed and adjusted to
reflect the needs of the community, updates to the law, and to provide continuous
improvement in the development of an effective ELO-P.

It is recommended that the plan be reviewed annually. If there are substantive
changes to any aspect of this plan it should be updated sooner than the three year
timeline.

1—Safe and Supportive Environment

Physical Safety

Describe how the program will provide opportunities for students to experience a
safe and supportive environment. Include if the program will be offered on the school
site or off campus. If not onsite, describe where in the community it will be and how
students will be supported to get there. Additionally, describe the elements such as

staff training, incident reporting, and maintenance of health records.

After-School All-Stars, Los Angeles (ASAS-LA) operates daily on site at Westbrook
Academy with a focus on providing a safe and supportive environment for students.
Each Program Leader supervises a maximum of twenty students (20:1), while a
full-time Program Coordinator oversees daily operations, including curriculum and
relationship management with administration and teachers. The Operations and Grant
Manager handles compliance and reporting, and the Program Support Specialist
ensures program quality through class observations and targeted training.

Safety Measures: ASAS-LA staff prioritize student safety by wearing identifiable
uniforms. ASAS-LA and the LEA maintaining detailed attendance records, and
documenting all behavior and safety incidents. Parents and authorized school staff
have access to emergency and medical information submitted by students during
enrollment.

Professional Development: Weekly and monthly staff meetings focus on enhancing
staff skills and leadership development. All new employees complete mandatory
training through Safe Schools and are required to be CPR/first aid certified. Staff
participates in supplemental training whenever school-specific procedures change.
Monthly emergency drills prepare students and staff for various scenarios, while
training on recognizing high-risk students and connecting them to resources is
provided.

Youth-Centered Programming: ASAS-LA and the LEA fosters a supportive
environment through well-trained staff who prioritize inclusion, respect, and students’
best interests. Comprehensive youth development programming integrates Social
Emotional Learning (SEL), helping students develop healthy identities, manage




emotions, show empathy, build positive relationships, and make responsible
decisions.

Staff Recruitment and Training: ASAS-LA & the LEA evaluates candidates based on
their commitment to youth development, cultural sensitivity, and communication skills.
Strong mentor relationships between staff and students are a key program strength.
Training focuses on the seven developmental needs identified by the Center for
Adolescence, ensuring that daily programming effectively addresses Physical Activity,
Competence and Achievement, Creative Expression, Self-Definition, Positive Social
Interactions, Social Emotional Learning (SEL), Structure and Clear Limits, and
Meaningful Participation.

Emotionally Safe & Supportive

Describe how the program provides an emotionally safe and supportive environment
for students. This may include how the program incorporates social emotional
learning.

ASAS-LA integrates Social-Emotional Learning (SEL) across all programs, providing
staff with thematic lessons, activities, and online tools. Professional development
equips staff to effecASAS-LA integrates Social-Emotional Learning (SEL) across all
programs, providing staff with thematic lessons, activities, and online tools.
Professional development equips staff to effectively implement the SEL curriculum,
fostering a nurturing school environment.

SEL is essential for promoting a positive school climate and enhancing students’
emotional and interpersonal skills. Trained staff build supportive relationships, helping
students develop self-awareness, empathy, and responsible decision-making.
Through SEL activities, students learn to manage emotions and form positive
relationships, contributing to a safe and thriving community.

ASAS-LA is committed to creating an emotionally safe and supportive environment
where students can thrive both academically and personally.

2—Active and Engaged Learning

Explain how the program will provide opportunities for students to experience active
and engaged learning that either supports or supplements, but does not duplicate,
the instructional day.

ASAS-LA at Westbrook Academy: After-School Education Program Overview

ASAS-LA offers a dynamic after-school education program focused on the holistic
development of youth. The program is designed to adapt to the changing needs of
students, emphasizing "whole child" education. Our approach addresses both
academic and social issues, empowering students to transition successfully from
middle school to high school and beyond.

Through comprehensive programming, ASAS-LA equips students with essential skills
for academic success and personal growth. Our initiatives go beyond providing a safe




after-school environment; they aim to help students overcome obstacles to reach their
potential.

National Initiatives

In collaboration with the national office of After-School All-Stars, we implement
initiatives that tackle challenges affecting our students and their communities. These
initiatives include:

. Literacy: Utilizing KidzLit, students engage with diverse literature, enhancing
reading enjoyment and critical thinking. Additional programs like Write Brain and the
Millionaire’s Club encourage creativity and extensive reading. Our dedicated READ
month promotes literacy activities for students and their families.

. S.T.E.A.M. (Science, Technology, Engineering, Art, and Math): Our STEAM
projects inspire inquiry through hands-on experiences in robotics, coding, and
engineering. Students apply creativity and problem-solving skills to real-world issues
while exploring career options in these fields.

3—Skill Building

Detail how the program will provide opportunities for students to experience skill
building.

The ASAS-LA program engages students by emphasizing the importance of life skills,
shaping attitudes, and developing skill sets that foster future success. Our enrichment
courses are interdisciplinary and interactive, focusing on the practical application of
lessons learned during the school day.

To succeed, students must first master core content, and we offer numerous
opportunities for creativity and innovation. Key components of our program include
peer-to-peer and student-adult collaboration, with technology integrated into activities
that encourage research, experimentation, and inquiry.

We are dedicated to equipping students with practical skills and experiences relevant
to their academic, personal, and professional futures. Our program areas encompass
Science, Technology, Engineering, Art, and Math (STEAM), along with Literacy and
Social and Emotional Learning. Each area includes opportunities for student
leadership, peer mentoring, cultural awareness, and goal setting, ensuring that
students experience meaningful skill-building opportunities.

4—Youth Voice and Leadership

Describe how the program will provide opportunities for students to engage in youth
voice and leadership. Consider and describe what opportunities youth have to lead
activities or provide mentorship within the program. Address how youth are included



in program quality assessment and improvement.

ASAS-LA is committed to fostering student engagement by encouraging them to
share their perspectives on program design and implementation. By promoting
student ownership, we aim to enhance their investment in the program.

Students play a vital role in our needs-assessment process. We collaborate with them
to identify and address their needs rather than making decisions on their behalf.
ASAS-LA staff hold focus groups, administer surveys, and hold planning sessions to
prioritize programming activities.

At the start and end of the school year, we administer pre- and post-surveys to gauge
students' motivations for attending ASAS-LA, assess program quality, identify gaps in
offerings, and evaluate staff preparedness and peer relationships. These surveys also
measure alignment with school-day learning and developmental assets such as
commitment to learning and positive identity.

The insights gained from beginning-of-year surveys inform program design and staff
development, while end-of-year feedback guides summer training, future program
planning, and professional development schedules. Through these processes, we
ensure that youth voice and leadership are integral to program quality assessment
and improvement.

5—Healthy Choices and Behaviors

Explain how the program will provide opportunities for students to engage in healthy
choices and behaviors. Include the plan to provide nutritious meals and snacks and
how opportunities for physical activity will be provided.

ASAS-LA's surveys highlight a pressing need for education on healthy food options,
food preparation, self-esteem, family involvement in health education, and increased
physical activity at all grade levels. Our holistic approach to wellness addresses
these critical areas through various initiatives.

Key Offerings:

1. Organized, Active Play: We prioritize daily physical activity by offering diverse
sports such as soccer, basketball, dance (including folklorico, hip hop, and Latin),
and cheerleading.

2. School-day Learning Connections: We collaborate with school administration
to align our physical activities with the school’s health initiatives, allowing students to
engage with their physical world in new and exciting ways.

3. Positive Self-image and Healthy Relationships: Our fithess coaches utilize
double-goal coaching techniques to blend sports fundamentals with
character-building skills, such as leadership, goal-setting, and discipline.

4. Nutrition and Health Education: Our "Common Threads" curriculum teaches
healthy cooking based on USDA guidelines, covering topics from nutrition science to



culturally relevant meal preparation. Students learn to read nutrition labels, calculate
caloric needs, and make healthy lifestyle adjustments.

5. Nutritious Meal Offerings: Each after-school session includes a healthy snack
in compliance with AB130, Universal Meals. During intersession, students receive
healthy breakfast and lunch options, adhering to federal and state meal program

mandates.

Through these initiatives, ASAS-LA provides ample opportunities for students to
engage in healthy choices and behaviors, fostering a supportive environment for
wellness.

6—Diversity, Access, and Equity

Describe how the program is designed to address cultural and linguistic diversity

and provide opportunities for all students to experience diversity, access, and equity.

Include how the ELO-P will provide access for students with disabilities.

After-School All-Stars, Los Angeles Diversity, Equity, and Inclusion Statement

After-School All-Stars, Los Angeles (ASAS-LA) honors and celebrates diverse lived
experiences and identities. We honor and celebrate the diversity of lived experiences
and identities. We acknowledge and seek to dismantle structural racism and all
systemic injustices. We commit to building inclusive and intentional programs and
policies in pursuit of a more equitable world.

Commitment to Students with Disabilities

ASAS-LA adheres to all federal laws regarding students with disabilities, including
Section 504 of the Rehabilitation Act, Title Il of the Americans with Disabilities Act,
and the Individuals with Disabilities Education Improvement Act. No eligible student
will be denied access to after-school programming due to a disability or the school’s
inability to provide necessary services. Existing policies to support students with
disabilities during the regular school day will also be applied to after-school programs.
Staff are trained to seek information and strategies to support all participants,
ensuring that any student requiring accommodations can fully engage in activities.

Staff Training and Community Connection

Staff undergo extensive training in Social Emotional Learning, Transformational
Leadership, and Understanding Implicit Bias. ASAS-LA prioritizes hiring individuals
who reflect the communities we serve, with many staff members having grown up in
these neighborhoods and speaking Spanish. Positive staff-student relationships are
crucial to student enjoyment of the ASAS-LA experience. Staff are encouraged to
share their backgrounds to foster trust and safety, with regular diversity and sensitivity
training provided.

Support for Underrepresented Students

Since our founding, ASAS-LA has served English Language Learners (ELL), students




with disabilities, homeless students, foster youth, and others facing barriers to
equitable access. Enrollment priority is given to homeless and foster youth. Our
bilingual staff ensures effective communication with students and their families.

We collaborate with teachers and specialists to identify underrepresented populations
who can benefit from our programs, facilitating one-on-one meetings with students
and their families whenever possible. This strategic approach allows us to address
cultural and linguistic diversity, ensuring all students have access to diverse
experiences and equitable opportunities.

7—Quality Staff

Staff Engagement

Detail how the program will provide opportunities for students to engage with quality
staff.

ASAS-LA prioritizes recruiting highly qualified staff who meet educational standards.
Preferred candidates for Program Coordinator positions hold a four-year degree,
often pursuing careers in education. Staff selection emphasizes experience with
at-risk youth and underrepresented populations.

Recruitment occurs at school sites, local colleges, community organizations, and
within the community. ASAS-LA promotes internal advancement by offering a range
of leadership and professional development opportunities. New staff are also
recruited through online job boards such as LinkedIn and Indeed, as well as through
referrals from partner organizations and current staff.

The relationships between staff and students are crucial to the program's success.
ASAS-LA deliberately hires individuals who reflect the communities served, many of
whom are local residents and some are bilingual in Spanish. Students often cite
these meaningful connections as a key factor in their positive experiences.

Through this comprehensive recruitment and training approach, ASAS-LA ensures
that students engage with quality staff, fostering impactful mentoring relationships
essential for their growth and development

Minimum Staff Qualifications

What are the minimum qualifications of an instructional aide pursuant to the policies
of the LEA? Describe the process for health and safety screening for staff. Describe

how your program will maintain minimum staffing ratios. (See [EC Section
46120(b)(2)(D))).

The minimum qualifications for an Instructional Aide at Westbrook Academy is:

1) High School Diploma required; Bachelor’s degree preferred



2) Completion of 60 semester units or 90 quarter units from a recognized college or
university required

Staff are required to complete Live Scan fingerprinting and TB testing before being
hired. References are also conducted for staff.

The staffing ratio for the after school program will be 20:1.

Staff Development

Describe your staff training and development plan. Include the tools and resources
offered to staff to provide them with the competencies needed to engage and enrich
students. LEAs operating ASES, 21st CCLC, and/or the ELO Program, may close
program to offer up to 3 days of staff development. This activity is allowable during

the instructional days or the nonschooldays. (See [EC Section 46120(b)(8)]).

ASAS-LA staff training philosophy is, “part-time staff with full-time attitudes,” fosters
responsibility and accountability among all employees. Staff engage in training
sessions on Youth Work Methods rooted in positive youth development, focusing on
creating safe and productive environments. Training topics include Structure and
Clear Limits, Cooperative Learning, Building Community, and Youth Voice, as well as
specific curricula and collaboration with school-day staff.

Annual evaluations inform our training and professional development (PD) schedule,
ensuring that staff training addresses their greatest needs. To enhance expertise, we
collaborate with outside consultants, such as the Los Angeles County of Education
and the California School-Age Consortium, providing training in areas like
social-emotional learning and best practices for quality improvement.

8—~Clear Vision, Mission, and Purpose

Explain the program’s clear vision, mission, and purpose.

All-Stars works diligently to ensure our programs at each site are responsive to the
specific needs of the students at that particular community.

ASAS-LA Vision: Our All-Stars will be empowered to reach their full potential.

ASAS-LA Mission: To educate, enlighten and inspire youth to succeed in school and
in life.

All-Stars addresses community needs by analyzing local school and neighborhood
data, including percentages of English language learners, racial/ethnic groups, free
and reduced-price lunch participants, standardized test scores, juvenile crime rates,
neighborhood poverty levels, and single-parent statistics. We collaborate with school
personnel to identify local community-based organizations and discuss needs to
understand service utilization, identify pressing issues, and determine the greatest
needs in the community.

After assessing student and community needs, we develop tailored programs for each




location. ASAS-LA staff work with students, parents, and school personnel to create
programs that meet the academic, social, and developmental needs of youth.
All-Stars staff engage with key stakeholders to discuss outcomes and make
necessary program adjustments, while reviewing evaluation reports to ensure we are
effectively addressing student needs.

Strategic Goals

1. Establish high-performing systems and organizational structures.

2. Develop a diversified and sustainable fundraising strategy.

3. Innovate and elevate our programs and brand.

4, Expand our network of resources.

ICARE Values

. Integrity: We are authentic, honest, and transparent, striving to do the right
thing daily.

. Collaboration: We work effectively within and across teams, celebrating

shared successes.

. Accountability: We meet our commitments, maintain high standards, and
prioritize the best interests of our organization.

. Respect: We honor diversity, treat others with compassion, and embrace
alternative perspectives, leading with Listening, Understanding, and Value (LUV).

. Excellence: We excel in service delivery, rigorously measure impact, and
continuously seek improvement and innovation.

9—Collaborative Partnerships
Students and Families

Describe how students and families were involved in the creation of the program
plan and how they are engaged throughout the year.

It is ultimately the feedback, participation, and partnership with our students and their
families that allows the After-School All-Stars, Los Angeles program into their homes,
their lives and most importantly, their futures. ASAS-LA direct site staff works
collectively with students, parents and school personnel to design a program that is
focused on meeting academic, social and developmental needs of the youth at that
site. All-Stars staff will meet key stakeholders to discuss program outcomes and make
necessary program adjustments. Adhoc conversations also occur on a regular basis
with students and families as site staff interacts with them on a daily basis during the
program or pick up times.




Community Based Organizations and other Non-LEA Partners

Describe how the LEA engaged Community Based Organizations and other
non-LEA partners to design the program plan and how they will be included in the
administration/implementation of the program. Include how ELO-P will be

coordinated with other initiatives such as Community Schools, Multi-Tiered Systems

of Support.

Before entering agreements with schools, programs, or community partners,
ASAS-LA sets clear expectations for collaboratively designing a holistic program with
shared goals. Regular assessment of progress is essential, with a minimum monthly
review frequency established with partners. Additionally, we encourage partner
participation in annual surveys.

Prior to the program's start, ASAS-LA collects feedback from students and families on
program plans via virtual focus groups and surveys. Clear communication of
expectations for student and family engagement is established, including feedback
methods and frequency. Throughout the year, ASAS-LA continues to gather feedback
through various channels such as virtual meetings, informal conversations, and
student clubs. Families receive contact information for ongoing communication.

ASAS-LA compiles stakeholder feedback throughout the year and reviews it with
principals and partners during virtual quarterly meetings. These meetings address
programming status, expected outcomes, and allow for course adjustments based on
feedback, student assessments, and changes in school priorities.

At the beginning of each year, a partnership Memorandum of Understanding (MOU) is
developed, outlining partner responsibilities and ensuring compliance with established
expectations. Community providers are introduced to school administration to discuss
program goals and objectives, followed by a debrief upon program completion.

ASAS-LA collaborates with several organizations to enhance learning opportunities:

. ASAS-LA National Office: Provides training, facilitates partnerships, and
shares best practices.

. WE.org: Supports the Life Service Action Initiative with curriculum and
resources.

. Study Smart Tutors: Offers college and career workshops for students and
families.

. Girl Scouts Greater Los Angeles: Supplies free curriculum and program
materials.

. Beat the Streets: Provides wrestling curriculum and organizes tournaments.
. Project Echo: Engages teens through entrepreneurial studies.

. LA 84: Supports major sporting events and virtual sports camps.




. Cornerstone on Demand, LLC: Offers workshops and workplace visits.
. Children Mending Hearts: Supplies materials for arts programs.

. Coaching Corps: Trains coaches in sports fundamentals and character
building.

. Up2Us: Offers virtual coaching training and handbooks.
. Fulcrum: Focuses on program design centered on individual growth.
. Peace Guardians: Provides mindfulness-based activities.

. Social Centric Institute: Offers professional development on identity and
equity.

. Sanford Harmony: Provides social-emotional learning curriculum.

ASAS-LA ensures that the Expanded Learning Opportunities Program (ELO-P) is
integrated with other initiatives, including Community Schools and Multi-Tiered
Systems of Support, to create a cohesive approach to student development and
community engagement.

10—Continuous Quality Improvement

Describe the collection and use of student social, behavioral, or skill development
data to support CQlI, to engage in reflection and be intentional about program
management practices and activities delivered to students. Data outcomes may
relate to specific social-emotional competencies, including, but not necessarily
limited to, social skills, self-control, academic mindset, perseverance, conflict

resolution, and school connectedness. More information on CQI can be found on the

CDE Quality Standards and CQI web page, as previously provided.

ASAS-LA collaborates with Claremont Graduate University in an annual CQlI cycle to
identify improvement areas. This self-assessment utilizes data on student
performance, attendance, behavior, demographics, and feedback from students,
parents, staff, and partners. The findings guide the creation of a CQIl Improvement
Plan, designed and implemented by the ASAS-LA and CGU teams.

The annual self-assessment aligns with Claremont's contract timeline, influencing the
scope of improvement actions. ASAS-LA’'s CQl cycle focuses on (a) identifying
strengths and weaknesses, (b) selecting a specific area for improvement, (c)
developing and executing an action plan, and (d) reassessing for growth. This
process occurs at both organizational and site levels, with staff involvement in data
collection, action plan development, and evaluation interpretation.

Key components of the CQI process include:

1. Training Program Coordinators (PCs) and Program Leaders (PLs) on quality
standards and CQl.




Collecting data from stakeholders.
Assisting PCs in creating Program Design and site-level CQI Action Plans.

Training staff on conducting observations.

o ~ o N

Engaging External Evaluators for program quality reflections.

PSSs meet weekly with PCs and PLs for small-scale professional development
trainings based on site-level observations and needs. Organization-wide trainings are
also offered periodically, covering topics such as team building, leadership
development, youth program quality, social-emotional learning, implicit bias, trauma
resilience, and mental health awareness.

Data collection for CQIl evaluation includes ongoing program observations, monthly
meetings with principals, bi-monthly student surveys, periodic parent and community
partner meetings, attendance at official school meetings, and regular discussions with
teachers and counselors.

11—Program Management
Policies and Procedures

Include as an addendum (or hyperlink) any approved program policies, procedures,
or manuals. This should include documentation and record-keeping practices,
including enrolliment/registration, attendance tracking, etc.

Program Coordinators are mostly full-time staff that works directly from school sites.
They are responsible for designing the ASAS-LA program and overseeing day-to-day
operations including student recruitment, family engagement, school-day alignment,
and program data collection. They serve as school staff’s primary contact. They work
closely with Program Support Specialist to tailor ASAS-LA’'s program model to suit the
unique needs of each school, adapt programs in accordance with stakeholder
feedback and assessments of student progress, and facilitate high quality evaluations
of programming. These meetings occur weekly. PCs meet monthly with school
principals to review program schedules and progress toward outcomes. All part-time
program staff report to PCs.

Program Leaders (PLs) are part-time staff that delivers after-school programs at a
20:1 ratio. They have demonstrated expertise in the subjects they teach and report
directly to the PC, with whom they meet weekly to discuss lesson plans and student
performance. For issues requiring immediate attention, PCs are available to support
PLs.

All staff use a combination of in-person meetings (once a week and monthly), video
conferencing, email, and phone calls to communicate. All meetings referenced above
are in person.

Program Structure: ASAS-LA is not a drop-in program; students must sign in and
participate for the entire duration. The program collaborates with school partners to




designate accessible locations for activities, ensuring all facilities accommodate
students with disabilities.

ASAS-LA Attendance Recording Procedure

ASAS-LA currently tracks activity level attendance on all participating students
through the web-based database system, CitySpan. We currently measure how
countdown attendance (the organization’s academic support initiative) and enrichment
attendance, separately and in combination, predict students’ social and academic
outcomes across all ASAS-LA sites. This tracking system allows us to run data
analysis far more efficiently and quickly. In order for this system to be successful,
All-Stars has built a Data Department comprised of Data Entry personnel, and
Director of Data in order to administer training, ensure timely reporting, and maintain
quality control. The Director of Data also bears primary responsibility for reporting
attendance and other data to our funding agencies. The department undergoes
internal and external audits on a routine basis in order to maintain the integrity and
accuracy of attendance, dosage, demographic and other program related data.

In addition attendance of students attending program is recorded daily, all sign in/out
sheets go through an initial audit review before attendance is entered into to the
ASAS-LA City-span database. All attendance entered into the database is reconciled
with the sign in/out sheets. In compliance with all rules and regulations of CDE state
grant funding, attendance is taken daily, with all attendance reported checked for
accuracy. In addition, ALL student participants have a signed application on file.

At each site, there is typically a Program Leader who takes attendance on attendance
sheets, and a Program Coordinator reviews the attendance sheet for accuracy and
signs-off. Attendance sheets are brought to the office for data entry into CitySpan
software by the Data Team, under the supervision of Ben Gonzalez.

ASAS-LA maintains daily sign in/out sheets at each site. The daily sign in/out sheets
are submitted to ASAS-LA Data Team at the corporate offices (ASAS-LA HQ) on a
monthly basis for review.

At the mid year and end of year, ASAS-LA transfers the attendance information in
their CitySpan system to the CDE ASSIST Login. The report is reviewed and
approved by the Chief Executive Officer.

Retention of Records

All records related to student enrollment; attendance, Human Resources and
expenditures shall be held for a minimum of 7 years, per the requirements of the
California Department of Education. Records will be scanned in the HQ servers,




which are available locally and backed up offsite by the contracted IT team. Back ups
will be conducted on a daily basis and a weekly basis.

At the conclusion of each year, records that can be destroyed will be shred and
disposed in a secure and safe manner, including but not limited to the utilization of an
external company specializing in this service.

Budget

Provide your budget for the program including cost-share items. The LEA is required
to ensure all costs charged to the program are reasonable, necessary, and allowable
in accordance with applicable statutes, regulations, and program plans for the
Expanded Learning Opportunities Program®. How does this budget reflect the needs
of students and families within the community?

Program Supplies $5,600

Program Equipment$3,000

Bus/Van Rentals  $8,400

Entry Fee  $8,400

SC Cell Phone $900

Database  $5,000

Specialty Classes $12,000

Summer School/Non School Day staff $35,589
Summer School/Non school Day Busing $28,832
Total $115,471

The budget focuses on program supplies, database for attendance and student
emergency info, cell phone for the program coordinator, speciality classes and field
trips that provide educational enrichment opportunities. ASAS-LA offers a dynamic
after-school education program focused on the holistic development of youth. The
program is designed to adapt to the changing needs of students, emphasizing "whole
child" education. The summer school staff will provide enrichment and academic
support/intervention classes for our students.Our approach addresses both academic
and social issues, empowering students to transition successfully from middle school
to high school and beyond.

Provide a detailed description of how the LEA will ensure the proper implementation
of the above requirements.



As the LEA receives invoices we will track and compare to the budget. Monthly and/or
quarterly meetings will be held to discuss expenditures to date. The LEA will also
check in with site administration to ensure ASAS-LA is following the proposed plan.

The LEA's HR department also requests and reviews a vendor certification form to
ensure all ASAS-LA staff is cleared to work with students.

' (California Public Contract Code (CPCC) 20110- 20118; CSAM including but not limited to 101, 405, 410;
California Code of Regulations (CCR) Title IV 70; GC 1090; EC 14500-14509; EC 41010-41024)

2 (California School Accounting Manual (CSAM) Procedure 905; Education Code (EC) 14500-14509;
EC 41010-41024; California Government Code (GC) 13401-13407)

% (EC 46120[b][8]; 46120 [d][3]; 46120 [d][8][A-B]



General Questions

Existing After School Education and Safety (ASES) and 21st Community Learning
Centers (21st CCLC) Elementary and Middle School grantees

ASES, 21st CCLC Elementary/Middle School, and the ELO-P should be considered
a single, comprehensive program. In coordinating all these funding streams to move
towards a single program, the expectation is that the most stringent programmatic
requirements will be adopted for program guidance.

Do you have an ASES Grant? [ Yes X No
Do you have a 21st CCLC Grant?[] Yes X No

If one or both grants are held, describe how these funding sources will be leveraged
with the ELO-P funding to create one comprehensive and universal Expanded
Learning Program.

N/A

Transitional Kindergarten and Kindergarten

Programs serving transitional kindergarten or kindergarten pupils shall maintain a
pupil-to-staff member ratio of no more than 10 to 1. (See [EC Section
46120(b)(2)(D)]). Please address the proposed schedule and plan for recruiting and
preparing staff to work in the program, including supporting them to understand how
to work with younger children. How will the lower pupil-to-staff ratio be maintained?
How will the curriculum and program be developmentally informed to address this
younger age group?

N/A

Offer and Provide Access

Describe how your LEA will offer ELO-P to their pupils and families using culturally
and linguistically effective/appropriate communication channels. Describe how your
LEA will provide access to the ELO-P by describing the enrollment process. Include
the distribution of the form, signature process, and how the forms are stored. Will
transportation be provided?

Utilizing Parent Square the LEA will announce the afterschool program with ASAS-LA.
Parent Square automatically translates announcements. Included in the
announcement will be the enrollment packet, which includes a pledge, the enroliment
form and any other necessary documents. Phone banking by bilingual staff will also
be conducted to encourage participation in the program.

The enrollment packets will be collected by the main office and turned over to
ASAS-LA staff for processing. ASAS-LA then documents in their database. The LEA
will also track internally on their SIS and stored scanned copies of the packets on
Google Drive for monitoring purposes.




Busing is provided after school for any students who take the bus to the school.

Field Trips

Field trips for entertainment purposes are not allowable. However, field trips can be
a valuable educational and enrichment experience for youth. Field trips should be
connected to the academic or enrichment program and provide an educational
experience from which students can grow academically or culturally.

ELO-P funding can only be used for educational field trips that are coordinated and
provided by the ELO-P. The educational field trips should be directly connected to
the academic or enrichment components of the ELO-P. ELO-P funding cannot be
used for field trips provided or coordinated by the core instructional day. ELO-P Field
trips must follow ELO-P program requirements, such as maintaining ratios and
ensuring staff meet the minimum requirements for an instructional aide based on
district policies. The LEA should also follow local policies and procedures related to
field trips.

Describe the purpose of the field trip and learning outcomes intended. Include the
specific knowledge and skills students will develop. Include the field trip location and
its educational significance. Include the anticipated dates(s), duration of the trip,
grade level(s) participating, and transportation arrangements.

All fieldtrips are selected to support student learning; fieldtrip destinations are tied in
as a culmination/completion of specific lessons/activities/curriculum offering. Fieldtrips
will take place during the 2025-2026 SY. Some examples are as follows:

(0]

(0]

(0]

Attending sporting competition field trips offers students a rich blend of skills and
knowledge that extend beyond physical activity. The benefits are:

1.

Students observe and often participate in team dynamics, learning how cooperation,
communication, and mutual support contribute to success.

2.

They witness fair play, respect for opponents, and handling both victory and defeat
gracefully, fostering strong character and ethical understanding.

3.

Watching live games encourages students to analyze plays, anticipate moves, and

Sporting competitions
Basketball
Soccer

Volleyball

Teamwork and Collaboration

Sportsmanship and Ethics

Strategic Thinking and Problem Solving




understand tactics, enhancing critical thinking and decision-making skills.
4, Physical Education and Health Awareness

Exposure to different sports broadens their understanding of physical fitness, the
importance of exercise, and healthy competition.

5. Cultural and Social Awareness

Sporting events often bring together diverse communities, helping students appreciate
cultural diversity and social inclusion through shared experiences.

6. Emotional Regulation and Resilience

Experiencing the highs and lows of competition firsthand teaches students to manage
emotions, build resilience, and develop patience.

7. Motivation and Goal Setting

Seeing athletes’ dedication inspires students to set personal goals, improve
self-discipline, and pursue excellence in their own activities.

8. Observational and Analytical Skills

Engaging with live sports sharpens attention to detail and the ability to analyze
real-time information, which is valuable across subjects.

Overall, sporting competition field trips provide a dynamic, immersive environment
where academic, social, emotional, and physical learning converge, supporting
well-rounded student development.

. STEAM

o Museums

o] Farms

o] Gardens

o] Conventions

o Amusement Parks

Attending STEAM field trips offers students a powerful, hands-on learning experience
that builds a wide range of skills and knowledge across Science, Technology,
Engineering, Arts, and Mathematics. Here’s how these trips benefit students,
integrating the key ideas from sporting trips about collaboration, critical thinking, and
personal growth:

1. Interdisciplinary Knowledge

Students explore real-world applications of STEAM subjects, deepening their




understanding of scientific concepts, technological tools, engineering design, artistic
creativity, and mathematical reasoning all at once.

2. Problem Solving and Critical Thinking

Like analyzing strategies in sports, STEAM trips challenge students to observe, ask
questions, and solve complex problems using logic and creativity, strengthening their
analytical skills.

3. Teamwork and Collaboration

Students often work in groups during activities or demonstrations, learning to
communicate effectively, share ideas, and cooperate—skills also emphasized in
sports settings.

4. Creativity and Innovation

The integration of arts encourages students to think outside the box, experiment, and
innovate, fostering adaptability and original thinking.

5. Hands-On Technical Skills

Engaging with technology, engineering tools, and scientific experiments provides
practical experience that supports understanding and builds confidence.

6. Resilience and Emotional Growth

Facing challenges during experiments or projects teaches students to persist through
setbacks, manage frustration, and celebrate progress, similar to the emotional
regulation learned in sports.

7. Real-World Connections and Motivation

Seeing STEAM in action—whether at a science museum, tech lab, or art
studio—inspires students to set goals and pursue learning with enthusiasm, just as
watching athletes motivates goal setting.

8. Cultural and Social Awareness

Many STEAM environments highlight diverse contributions and collaborative
innovation, helping students appreciate different perspectives and the global impact of
STEAM fields.

9. Observational and Analytical Skills

Students sharpen their ability to notice details, collect data, and draw conclusions,
which reinforces critical thinking skills valuable across disciplines.

In sum, STEAM field trips blend academic learning with social and emotional
development, nurturing well-rounded students equipped with the curiosity, skills, and
mindset needed for future challenges.




Program Fees

Every student attending a school operating a program is eligible to participate in the
program. Programs may charge family fees. Programs that charge family fees shall
waive the cost of these fees for students who are eligible for free or reduced-price
meals, for a child that is a homeless youth, as defined by the federal
McKinney-Vento Homeless Assistance Act (42 U.S.C. Sec. 11434a), or for a child
who the program knows is in foster care. A program that charges family fees shall
schedule fees on a sliding scale that considers family income and ability to pay.

If applicable, describe your fee structure, including the process for waiving fees as
outlined above and your sliding scale. If no fees will be collected please write that in
the space provided.

N/A

Sample Program Schedule- Regular Schoolday

Please include a sample program schedule that describes how the ELO-P or other
fund sources, including the California State Preschool Program for children enrolled
in transitional kindergarten or kindergarten, and all other grades, will be combined
with the instructional day to create a minimum of nine hours per day of programming
(instructional day plus ELO-P or other supports). Programs are required to include
both an educational and enrichment element; the sample program schedule
should clearly identify that this requirement is met.



Additional Legal Requirements

Below are additional legal requirements for the ELO-P. Please ensure your Program Plan
meets all of these legal requirements:

Operations, Sites, ELO Program Plan, Family Fees, Ratio
EC Section 46120(b)(2):

Local educational agencies operating expanded learning opportunity programs
pursuant to this section may operate a before school component of a program, an
after school component of a program, or both the before and after school
components of a program, on one or multiple school sites, and shall comply with
subdivisions (c), (d), and (g) of Section 8482.3, including the development of a
program plan based on all of the following:

(A) The department’s guidance.
(B) Section 8482.6.

(C) Paragraphs (1) to (9), inclusive, and paragraph (12) of subdivision (c) of Section
8483.3.

(D) Section 8483.4, except that programs serving transitional kindergarten or
kindergarten pupils shall maintain a pupil-to-staff member ratio of no more than
10to 1.

Regular Schooldays and Hours
EC Section 46120(b)(1)(A):

On schooldays, as described in Section 46100 and Sections 46110 to 46119,
inclusive, and days on which school is taught for the purpose of meeting the
175-instructional-day offering as described in Section 11960 of Title 5 of the
California Code of Regulations, in-person before or after school expanded learning
opportunities that, when added to daily instructional minutes, recess, and meals, are
no less than nine hours of combined instructional time, recess, meals, and
expanded learning opportunities per instructional day.

Nonschool Days and Hours
EC Section 46120(b)(1)(B):

(A) For at least 30 nonschooldays, inclusive of extended school year days
provided pursuant to paragraph (3) of subdivision (b) of Section
56345, no less than nine hours of in-person expanded learning
opportunities per day.

(B) Extended school year days may include in-person before or after school
expanded learning opportunities that, when added to daily instructional minutes,
recess, and meals, are not less than nine hours of combined instructional time,
recess, meals, and expanded learning opportunities per instructional day.

Prioritizing School Sites



EC Section 46120(b)(3):

Local educational agencies shall prioritize services provided pursuant to this section
at schoolsites in the lowest income communities, as determined by prior year
percentages of pupils eligible for free and reduced-price meals, while maximizing the
number of schools and neighborhoods with expanded learning opportunity programs
across their attendance area.

Grades Served
EC Section 46120(b)(4):

Local educational agencies may serve all pupils, including elementary, middle, and
secondary school pupils, in expanded learning opportunity programs provided
pursuant to this section.

Partners
EC Section 46120(b)(6):

Local educational agencies are encouraged to collaborate with community-based
organizations and childcare providers, especially those participating in state or
federally subsidized childcare programs, to maximize the number of expanded
learning opportunity programs offered across their attendance areas.

Audit
EC Section 46120(c)(1):

Commencing with the 2023-24 fiscal year, a local educational agency shall be
subject to the audit conducted pursuant to Section 41020 to determine compliance
with subdivision (b).

Snacks and Meals
EC Section 8482.3(d)(1-2):

(A) [Local educational agencies] shall agree that snacks made available
through a program shall conform to the nutrition standards in Article
2.5 (commencing with Section 49430) of Chapter 9 of Part 27 of
Division 4 of Title 2.

(B) [Local educational agencies] shall agree that meals made available through
a program shall conform to the nutrition standards of the United States
Department of Agriculture’s at-risk afterschool meal component of the Child
and Adult Care Food Program (42 U.S.C. Sec. 1766).

Program Capacity, Family Fees, Sliding Scale
EC Section 46120(b)(5):

Local educational agencies may charge pupil fees for expanded learning opportunity
programs provided pursuant to this section, consistent with Section 8482.6.

Staff Minimum Qualifications, Ratio
EC sections 8483.4(a) and 46120(b)(2)(D):



The administrator of every program established pursuant to this article shall
establish minimum qualifications for each staff position that, at a minimum, ensure
that all staff members who directly supervise pupils meet the minimum qualifications
for an instructional aide, pursuant to the policies of the school district. Selection of
the program site supervisors shall be subject to the approval of the school site
principal.

The administrator shall also ensure that the program maintains a pupil-to-staff
member ratio of no more than 20 to 1, except that programs serving transitional
kindergarten or kindergarten pupils shall maintain a pupil-to-staff member ratio of no
more than 10 to 1. All program staff and volunteers shall be subject to the health
screening and fingerprint clearance requirements in current law and district policy for
school personnel and volunteers in the school district.

Program Components
EC Section 8482.3(c)(1)(A-B):

Each component of a program established pursuant to this article shall consist of the
following two elements:

(A) An educational and literacy element in which tutoring or homework
assistance is provided in one or more of the following areas: language
arts, mathematics, history and social science, computer training, or
science.

(B) An educational enrichment element that may include, but need not be
limited to, fine arts, career technical education, recreation, physical
fitness, and prevention activities.

Third Party Notifications
EC Section 8483.4(b-d):

(A) When a local educational agency contracts with a third party to
operate a program pursuant to this article, the local educational
agency shall require the third party to notify the local educational
agency by the next working day following, and to submit a written
report within seven days of, the occurrence of any health- or
safety-related issues, including, but not limited to, issues involving
criminal background clearances for employees, building safety, and
any event specified in subdivision (c).

(B) For purposes of this section, an “event” includes any of the following:

(1) Death of a child from any cause.

(2) Any injury to a child that requires medical treatment.

(3) Any unusual incident or child absence that threatens the physical or
emotional health or safety of a child.

(4) Any suspected child abuse or neglect, as defined in Section 11165.6
of the Penal Code.

(5) Epidemic outbreaks.



(6) Poisonings.
(7) Fires or explosions that occur in or on the premises.

(8) Exposure to toxic substances.
(9) The arrest of an employee of the third party.

(C) Any other event as specified by the local educational agency.
When a local educational agency contracts with a third party, the local
educational agency shall require the third party to request from parents or
guardians pupil health information, such as whether a pupil has allergies or
asthma, before pupil enroliment. Parents or guardians may provide this
information at their discretion and are not required to provide pupil health
information for the pupil to receive services pursuant to this article.
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